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Abstract

This paper will present preliminary findings fromlaager research project, with the objective to
uncover the historical socioeconomic significan€eaing a racial other in Oaxaca, Mexico and
its relevance in shaping Mexican national identitthe paper will analyze activities and

observations of cultural missionaries in Oaxacaindurthe 1920s and 1930s. Cultural

missionaries were appointed by the Secretary ofli®@@ducation (SEP) to create schools
throughout Mexico, focusing on the modernizatiomarginalized communities through formal

and social education. This initiative was intendedresolve socioeconomic disparities and
incorporate sectors of the population into thearsti framework that had been excluded prior to
the Mexican Revolution in 1910. While these efowere predominantly implemented in

indigenous communities located in the northern pa®axaca, | argue that observations from
cultural missionaries related to social and edooali conditions are indicative of a particular
construction of Mexican identity that promotes nezgé. The exclusion of morenos, or Afro-

descended Mexicans from this state sponsored timéiasuggests that blackness along with
indigenity is otherized, with the primary differenbeing that morenos lack visibility

Historical Background

The Mexican Revolution of 1910 is widely regardesd the first social and political
rebellion of the twentieth century. Revolutionamgurgents such as Pancho Villa, Emilliano
Zapata, Francisco Madero, and others were intentismantling the Porfirian dictatorship
(1876-1910) and implementing social, economic, paolitical practices that were equitable for
all citizens regardless of racial, ethnic, or cldgterences. Along with revolutionary insurgents,
the Revolution was carried out by the Mexican igehtsia, who was tasked with constructing
national identity, image, and memory on an eduoatiand cultural level.
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One of the most influential intellectuals of thigerjpd is José Vasconcelos, whose 1926
publicationLa Raza Cdsmic@lThe Cosmic Ragaliscusses racial construction in Latin America
and its relationship to prospects for socioeconomim political progress. Central to
Vasoncelos’s notion of a cosmic race is the peroepif racial mixture as an ideal method for
nation building and promotes hybridization as aoltgical process of national formation,
allowing the emergence of a national homogenous tiiough a process of racial fusioA.”
Vasconcelos’s theory resonates because it endansigieology oimestizajewhich is viewed as

a solution to solving socioeconomic and politidadkkenges that existed in Latin America due to
its racial and ethnic diversity. The objectivenoéstizajds to “assimilate all the racial elements
of the nation into a single cultural and biologicalrm”: themestizé® Vasoncelos'd.a Raza
Cosmicais vital in validating this discourse and its bentf Latin America.

José Vasconcelos is also a prominent figure in baxihistory due to his position as
Secretary of Public Education from 1921-1924. @iering that he was the first person to hold
this office, Vasconcelos is credited with constingtthe framework for public education in
Mexico and implementing programs that promotedrditg as a tool for modernization.
Although La Raza Cosmicavas published after Vasconcelos’s tenure as SegrefaPublic
Education, there is a direct correlation betwesssitzajeideology and educational programs
Vasconcelos created. In particular, a group afhiees, called th#lisiones Culturalegcultural
missionaries) were organized by Vasconcelos andructed to build schools in rural
communities throughout Mexico in an effort to madee sectors of the population that had been
socially, economically, and politically marginal&zéy the government prior to the Revolution.
These schools were heavily concentrated in indigermmmmunities that were isolated from the
mainstream.Mestizajeis relevant to this endeavor in that the objectssaot solely to provide
people in indigenous communities with a formal edion, but also to socialize and acculturate
them to customs that are acceptable by those wpresent the majority or mainstream
population.

This paper will focus on the activities of cultunaissionaries in Oaxaca during the
1920's. While modernization efforts through so@ald formal education were predominantly
implemented in indigenous communities located i@ tlorthern part of Oaxaca, | argue that
observations from cultural missionaries related stwcial and educational conditions are
indicative of a particular construction of Mexicagentity that promotesnestizaje The
exclusion ofmorenosfrom this state sponsored initiative suggests thlatkness along with
indigenity is otherized, with the primary differenbeing thamorenodack visibility.*
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Los Misiones Culturales: Who Were They and What Did They Do?

According to Mexican anthropologist Manuel Gamimadion has distinct characteristics
that unify all its citizens across socioeconomicifaries. These characteristics are racial and
ethnic similarity among the majority of citizensseuof a common language, common cultural
customs, and a shared historical menforyBecause indigenous people live in enclave
communities and practice traditional indigenoust@ns, they represent a challenge to national
unity and intellectuals such as Gamio and Vascascideorized on how to resolve “the Indian
problem”. Vasconcelos’s solution is to create dncational program focused on the social and
formal education of indigenous people living inauareas of the country. Teachers who
participate in this program are calledsiones culturalesand are “expected to transform the
mainly Indian population and incorporate it intcethational mainstrean?”. While building
schools and providing instruction in reading, vagti and Spanish language is a significant
aspect of the program, Vasconcelos includes compsreich as classes on nutrition, hygiene,
and acceptable cultural practices that are rengnisof Spanish missionary principles, which
suggest that “heathen” people can achieve spirie@ddmption through instruction in living a
proper religious lifé. Vasconcelos intends to replicate this notion apgly it to mestizaje
ideology by acculturating indigenous peoplertestizccultural norms through education.

From Vasconcelos’s perspective, creating missioosiladv have social and economic
benefits for indigenous communities, serving asp@mant economic spaces, fostering the
development of local natural resources and comgimicademic education with technical and
agricultural training® In the state of Oaxaca, these efforts were cdrated in indigenous
communities located in the northern part of thdestaLocal directors were responsible for
bringing Vasconcelos’s vision to fruition and re#td the role of thenisiones culturales.A
document written by the director of tin@isiones culturalegn Yanhuitlan, Oaxaca on April 7,
1926 states that “to encourage the complete denetapof a school for children and the social
improvement of the community, the commissioner lois torganization proposes, and the
secretary accepts, that a small cultural centertierhome and school be installed in every
zone.® This document represents a specific example stdfacelos’s idea that schools in rural
indigenous communities should serve an educatiagalell as a social and cultural purpose.
Vasconcelos believed it was critical to preparddcbn as well as adults in having an active role
in the modern economic and political system. Amotbkignificant component of the cultural
missionary program was that teachers’ respongibéittended “beyond the distribution and
gathering of information” to include a social rate promoting “local, regional, and national
cohesion™®  Therefore, missionary schools were an essettilin transmittingmestizaje
ideology to citizens and crafting ideas concermang, national identity, and patriotism.
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Being that the image of the new nation was reliant racial amalgamation and
socioeconomic prosperity, Vasconcelos held higheetgiions for teachers participating in the
cultural missionary program. Teachers were supptsebe completely vigilant in their own
attitude” because “every one of their acts will @avstring of heroic or fatal consequences for
the life of the nation®! Thus Vasconcelos believed that the nation’s cgmtinomic and
political future hinged on the success of the paogr The government's commitment to
modernizing indigenous communities through educaicalso evident in a report signed by the
head of the cultural missionaries in Yanhuitlanx&=, which states, “this report sincerely
believes that the introduction of modern systemgeathing needs to be addressed and for that
reason insisted as it was possible to leave a ipaséaich they may start to dominate in all the
approaches to the project —geometry, arithmetid, language®* This indicates that it was
intended for indigenous people to be visible in thaking of modern Mexico and acquire
technical and educational skill necessary to bepsiitive in the growing economy. However, in
addition to receiving a formal education, Vascoasdielieved that indigenous people needed to
be acclimated to mainstream cultural mores.

To further achieve Vasconcelos’s goal of culturabigamation, thenisiones culturales
recorded observations on dietary habits and pramtucbutines of local people as well as the
economic infrastructure of towns in which they watk A dietary questionnaire completed on
June 2, 1926 by a missionary in Yanhuitlan indisdtet because few families have cows, they
are not accustomed to cow’s milk and thus get rritkn goats, which does not have all the
nutritious elements as milk that comes from coWwsSimilar observations are documented by
other missionaries, which suggest that part ottiieiral amalgamation process was to transition
indigenous people from their traditional dietarybite to those associated with modernity and
upward mobility. Advocating for indigenous peoplesgltural conversion is a common objective
throughout documents from thmisiones culturales Further evidence is in missionaries’
observations related to production routines anckrsg\characterizations of the environment in
which they work as agricultural, specializing i ttultivation of crops such as, corn, sugar cane,
coffee, and fruit* The purpose of recording what crops are produmed how they are
cultivated is to identify more efficient methodsathwill increase production. As will be
discussed in detail later in the paper, informatiost was collected by thmisiones culturales
further establishes the correlation betwe®estizajeand national projects promoting modernity.

Promoting M oder nity, or Institutionalizing Discrimination?

On a basic level, Vasconcelos’s educational profectmarginalized communities is
innovative because it recognizes the governmentgbkresponsibility to provide all its citizens
with access to public education. However, congidethat mestizajeideology influenced
Vasconcelos’s vision, the goals of the culturalsimsary program are problematic because they
promote racial and ethnic discrimination toward gleavho are considered to be outside of the
mestizacultural norm.
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In addition tomestizajerevolutionaryindigenismas also a prevalent philosophy that influences
public perception concerning race, ethnicity, amtia status. Revolutionaryndigenismo
endorses a paternalistic view toward indigenoupleethat embraces the symbolic significance
of their culture, but does not acknowledge thenpas of mainstream culture. According to
historian Alan Knight, revolutionarindigenisma‘involved the imposition of ideas, categories,
and policies from the outside. Indians themselves the objects, not the authot3"What this
means is that it was common practice for thoseuded in themestizomajority to discuss the
socioeconomic status of indigenous people. Thi®gbdphy is subscribed to by Manuel Gamio,
who writes, “One is surprised by the Indians’ vtialas much as by their vigorous physical
nature. Their physiology is intriguing, since wadf very few countries in which the human
body is so productive in spite of a lack of nubriti.’® Gamio also argued that Indians are a
“poor and pained race that will not awaken withduendly hearts to work for their
redemption™’ Although mestizajeis more relevant to Vasconcelos’s educational ptsjehis
belief that indigenous people needed civilizing signilar to paternalism associated with
revolutionary indigenismoand is another manifestation of nationalist attesmjot solve the
“Indian problem”.

Prevailing attitudes toward race and ethnicity alsmsferred to cultural missionaries’
observations of people in communities in which theyked. In a telegram that was received by
the director of thenisiones culturalesn May 22, 1926, a missionary in Yanhuitlan writehe
Mixtec race demonstrates a superior capacity foapadn to knowledge. Intellectual
development is achieved through work, educatiom, general rules of character building”.
This observation is indicative of paternalistic atie related tomestizajeand revolutionary
indigenismoin that it suggests that what Indians do not Haiedogically due to their race and
social status can be achieved through the redeeptiorts of others working on their behalf. It
also implies that Indians’ ability to achieve theskaracteristics is contingent on them
subscribing to cultural practices that are socialgeptable by the dominamestizaculture.

Vasconcelos’s cultural missionary program posesipechallenges to the inclusion of
indigenous people and others labeled as outsidaeotultural and social mainstream into the
modern, industrial society that emerged after tbeolution. Because racial and cultural
amalgamation is a fundamental aspeamnektizajadeology, Indians were admitted into the new
nation “as long as they adapted to modernity arapted to rationalism and materialism of the
Mexican state; it denied them as long as they cltmgheir traditional customs® What
Vaconcelos visualized as reforming and developivegrtation was actually creating an imposed
notion of an ideal citizen and institutionalizingcrsm and discrimination toward nomestizo
people.
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Creating an ldeal Citizen: The Mestizo

While racism and discrimination are not explicit ihe objectives of the cultural
missionary project, their alignment witmestizajesocial and cultural ideals, as well as
Vasconcelos’s interest in eugenics, reveal an iieno promote the concept of an “ideal
Mexican” that does not consider the significanéeazial, ethnic, or class divisions. According
to Marilyn Grace Miller, nationalist projects emping mestizajehetoric resulted in an “erosion
of ‘regions of refuge’ such as autonomous indigeneommunities, whether geographic or
linguistic, and the romanticization or folkorizatioof the Indian and the black, thereby
dismissing their active engagement with contemporpolitical practices®  Therefore
Vasconcelos’s concern for the education of indigencommunities was not genuine, but rather
an attempt to create separation from the imageg thpresented: backwardness, poverty,
ignorance, and heathenism. None of these attsHittevithin the conception of modern Mexico
and are the antithesis of qualities the idesstizoMexican is supposed to possess: education,
refinement, industriousness, and civility. Furthere, indigenous communities were a reminder
of the social and cultural evolutionary procesarfravhich themestizomajority had elevated

themselves beyond.

Miller also argues thatnestizajefails to acknowledge “the everyday experience of
nonwhite or nonurban communities that did not shaee values and goals of the mestizo
majority”.?* While the process ofnestizajedid not erase indigenous people from national
memory, it did relegate them to an association Ipungth the pre-Hispanic past and not as
having contributed to the development of moderriedpc Consequently, theestizobecomes
synonymous with modernity and progress and indigergeople, although they have visibility,
are disempowered. This relates to the culturalsimmgary project in that it represented the
departure from traditional indigenous cultural piGes as social and economic progression for
the benefit of people in those communities as a&llhe entire nation. Additionally, missionary
schools were the primary vehicle through whichrttessage of racial and cultural amalgamation
was promoted to indigenous people. Overall, thposition of cultural norms associated with
the mestizoclass on indigenous communities indicates an effartbehalf of Vasconcelos to
create opportunities for the legal exclusion of snoestizgpeople in receiving the same benefits
as themestizanajority.

Vasconcelos’s interest in eugenics is also releirahis endeavor to implement policies
that promotes the notion of an ideal citizen. HEugg explicitly connects national identity with
race and reproduction by defining a nation as lgpt@hcommon purpose, a shared language and
culture, and a homogenous population” and emphegitie sustainability of national purity
through maintaining sexual boundaries between r&cdsurocentric values are at the core of
eugenics, with European ancestry being the idedlodmer races possessing degenerate qualities,
making racial mixing oppositional to national coioes
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These perceptions were validated through sciendeimpacted socioeconomic and political
policies toward “racial others”. Vasconcelos, gowith other Latin American eugenists,
endorsed the concept of racial purity, but instebdccepting Eurocentric values “praised racial
hybridization as itself a form of eugenization thaiuld help consolidate the nation around the
mestizo">® Therefore Mexico becomes defined byritsstizoidentity and individuals who are
outside of this construction due to racial or aw@tuwariances are marginalized or have no
invisibility. This is problematic because it rasguestions related to the distribution of
socioeconomic resources and services.

If indigenous people remain in enclave communitee®l continue their traditional
cultural practices, based amestizajadeology they are not considered a part of theucaltnorm
and thus should not have access to rights andlgges associated with thmeestizoclass. In
regard tomorenosracial and social consolidation arounestizoidentity not only resulted in
their marginalization, but also a complete denfaheir existence. Although the revolution was
intended to promote social, economic and politegphality for all people regardless of racial or
class background, Vasconcelos’s cultural missiomaogram and the ideology that influenced
its creation reveal a continuation of oppressivics that had previously been associated with
the Porfirian dictatorship.

The concept of an ideal citizen is further problérea when analyzed in relation to the
developing industrial economy. Becauseestizois a racial as well as social category,
identification with the mestizo class implies a specific socioeconomic status. h@lgh
Vasconcelos’s mission was to transform the natioth @hgender unity and patriotism through
the cultural missionary program, the project adyuahdorsed a capitalist system that created
particular roles based on racial and social clesgibn. As argued by Luis A. Marentes,
missionary schools were designed to “prepare aptiised labor force with a work ethic more
conducive to their exploitatiorf” Since the locations of missionary schools wermceatrated
in rural indigenous communities, race and sociakust become significant factors in the
economic system. This relationship labels indigiduoutside of themestizomainstream as
laborers or producers of materials rather than eosynghich is reserved for those within the
majority. The issue is that this relationship reqented as the natural social order because the
progress of the nation is centered on racial amadgi@an and identification with thenestizo
category.

Documents from themisiones culturalesn Yanhuitlan, Oaxaca contain an explicit
example giving credence to Marentes’s argumentrthssionary schools served as mechanisms
to train a labor force for the development of aitzdigt economy. As expressed by the head of
the cultural missions, “Every time [indigenous coumities] were taught a better way of
production, they were also told where to find gaudrkets, insisting the necessity to seek
foreign markets, especially informing them of therdind in the United States for our hats, our
shoes, colored mats, baskets, étc”.
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This indicates that indigenous people’s role in iti@dern economy was as cheap labor for the
foreign consumption of domestic products. The daes acknowledgement that indigenous
people were to occupy a menial position in the eopnalso raises questions concerning the
legitimacy of the cultural missionary project’s ebjives as outlined by Vasconcelos. Clearly,
there was no authentic intention of incorporatindigenous people into the social and cultural
mainstream. As demonstrated by observations apdrtee from themisiones culturales
Vasconcelos’s missionary project was designed tgpgteate and legitimize the social,
economic, and political marginalization of raciatlers”. While the project’s impact on
indigenous communities is well documented, whainnétted from the discussion is its impact on
Mexicans of African descent. Throughout Vascongslaliscourse of racial amalgamation to
instill national unity and stimulate social and eomic modernization, there is no mention how
Afro-descended Mexicans, ororenos factor into this equation. The exclusionnedrenosrom

the cultural missionary program was intentional &mdher established the dominance of the
mestizomajority and the inferiority of racial others. Moimportantly, their exclusion also
highlights an additional layer of marginalizatidrat does not exist for indigenous people, which
is invisibility from the historical and contempoyarational discourse.

Writing Morenos Out of the National Discourse

Although the motives for the creation of the cuMumissionary program were not all
positive, the exclusion omorenosmeans the government provided no resources for the
development of education and training in technsklls for people in these communities.
Because they were denied these advantages, it e€anfdrred that it was more difficult for
morenosto compete in a new economic system without necgssducation and training,
therefore relegating them to a lower economic statiwWhile indigenous communities that
participated in the project were ultimately expdit the lack of educational and industrial
presence irmorenocommunities causes illiteracy, poverty, and backiwass to be associated
with morenoidentity. Vasconcelos'’s failure to include Afrestended Mexicans in his vision of
a modern, educated citizenry provides governmedorement of their marginalization while
simultaneously denying their existence. Furtheendheir exclusion suggests that while
indigenous people could be amalgamated intontlestizocategory on the condition that they
subscribed tonestizasocial and cultural mores, amalgamation for Afreaded Mexicans was
not possible under any circumstances. This pa@ides larger questions concerning the
relationship between national identity constructmal citizenship.

The exclusion ofmorenosfrom national projects and incorporation into medeociety
creates an explicit distinction between the soaral political implications of ascribed Mexican
identity and perceived foreignness. Vasconcelm®a of a cosmic race views races outside of
the mestizocategory as obstacles to ethnic unification, them@herizingmorenosand labeling
them as outsiders in their country of birth.
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According to twentieth century racial constructidiackness was considered “prejudicial to
Mexico because [it] complicates rather than imprtwe ethnic problem® Also, considering
that fostering patriotism and nationalist sentimer@s one of the goals of the missionary
program, the absence oforenosand Vasconcelos’s attitude toward racial othersligspthat
morenoddisrupt these efforts. This view exemplifies semtints towards Afro-descended people
from Mexico. Based on the construction of natiomkgntity and citizenship as described by
Vasconcelosmorenosare not legitimate citizens of Mexico because thsy not a part of the
racial amalgamation process, are not patriotic, aednot contributing to the nation’s progress.
Becausemorenosare Afro-descendants, they are a reminder of Méxipce-Independent past,
which was defined by slavery and a racial casteéesyamplemented by the Spanish. The
colonial period (1521-1810) symbolizes social andn®mic inequality and a lack of national
unity, which according to revolutionary ideologyedrarriers to social progression. As a result,
the presence of Afro-descended people becomesiatesbwith the legacy of the colonial era, a
past that the nation has overcome.

Not only domorenogsepresent a challenge to national unification,rtfegntity, culture, and
existence has no value and can thus be erased tf@mmational historical narrative. The
government’s unwillingness to invest resources intproving morenocommunities validates
their marginalization and facilitates separatiotwt®®n them and the rest of the population. If
the national government does not value or acknayddtie presence ahorenos why should
anyone else? How would people outsidenafrenocommunities be aware of their existence if
they have no historical or contemporary significame the national culture? As secretary of
public education, José Vasconcelos was cognizantile way in which he developed the public
education system and implemented its policies wquéy a central role in determining the
quality of life for individual citizens as well ake nation as a whole. Because the cultural
missionary project linkednestizajeideology with formal education, it impacted the wiay
which people viewed themselves, which is being & pa nation ofmestizos In spite of its
subversive elements, theestizoccategory does allow for the existence of an indigisnpresence
through its acknowledgement that theestizois created from the fusion of Spanish and
indigenous ancestry. Since the same privilege tsgnanted tomorenosthey have no lens
through which to view themselves in relationshiptiie national culture. Consequently, the
perpetuation ofnestizajethrough the missionary project institutionalizesadimination toward
morenodecause it devalues Afro-descended people andsvihiéen out of national discourse.
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Conclusions

The success of the Mexican Revolution stimulatedt \social, economic, and political
change that had promising potential to unify andlemnize the nation. With the creation of the
office of secretary of public education, the goveemt expressed a commitment to ensure that
all its citizens received a primary and secondalycation to increase the nation’s social and
economic progress. Considering that José Vascamaeess instrumental in structuring public
education in Mexico, it is fair to conclude thabjacts he created had significant influence in
determining the quality of life for people duringet1920’s and beyond. The cultural missionary
program was a defining feature of Vasconcelos'sitems secretary of public education and on
one level represents an acknowledgement that tigenous population had previously been
alienated from the larger population due to thaterand cultural practices. Despite the concern
to correct historical inequities through formal edtion, the missionary program’s social and
cultural education element overshadows its positaracteristics. Due to the influence of
mestizajeVVasconcelos’s motivations for including indiges@mommunities in the project are not
altruistic and seek to further the process of taa cultural amalgamation. The implementation
of the missionary project signifies an attempt tdtwrally assimilate indigenous people to
transform Mexico into anestizanation and in turn facilitate national unity arouegingle racial
identity.

While Vasconcelos’s intentions for promoting puldiducation in indigenous communities
are not pure, his recognition of their existencd aaed for education indicates that they had a
place in the making of the new nation, whereasrenosdid not. The absence @horeno
representation in the cultural missionary documepisaks to the institutionalization of their
invisibility, which results in their marginalizatio Although indigenous identity and culture is
still inferior to mestizoidentity, the absence ahorenopresence in the missionary program
affirms that blackness is not valued and is vievasdoppositional to nation building. The
historical inequities in regard to the positionnabrenoidentity in national discourse produces
larger questions concerning the impact a lack ofegament interest in developing their
communities has had on the population in a conteampocontext. Answering this question
requires further investigation of education progsaamd the socioeconomic statusnodrenos
living in enclave communities.
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Notes

! José Vasconceloka Raza Césmica: A bilingual editigBaltimore, MD.: Johns Hopkins
University Press, 1997).

2 Nancy Leys Steparfhe Hour of Eugenics: Race, Gender, and NationaitinLAmerica
(Ithaca, NY: Cornell University Press, 1991), 137.

% Ibid, 147.

* To understand arguments presented in this pagperimportant that the reader be familiar with
the meaning of the following terms and how theyuwsed by the author: indigenousindigena
refers to people whose ancestry in Mexico predttesSpanish Conquest and live in enclave
communities with people of similar ancestry andra practice Spanish social and cultural
customs. The terrmestizorefers to people of mixed indigenous and Spanistestry and are
considered mainstream due to an acceptance of msderal and cultural practices. For further
discussion on meanings ofdigenaand mestizo,see Alan Knight, “Racism, Revolution, and
Indigenismo Mexico 1910-1940". inThe Idea of Race in Latin America, 1870-194Qistin,
TX: University of Texas Press, 1990).

Moreno describes people of mixed black and indigenous sincewho live in enclave
communities with people of similar backgrounds. the case of Oaxaca, som®renosare
descendants otimmarones,or enslaved people that escaped frowaciendasduring the
seventeenth century and lived independently fromn&t rule. For further discussion on the
meaning ofmorenosee Laura A. LewisChocolate and Corn Flour: History, Race, and Plate
the Making of “Black” MexicaDurham, NC: Duke University Press, 2012).

®> Manuel GamioForjando Patria: Pro-Nacionalism(Boulder, CO: University of Colorado
Press, 2010), 26.

® Luis A. MarentesJosé Vasconcelos and the Writing of the MexicarmRé&wn (New York,
NY: Twayne Publishers, 2000), 57.
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® Archivo de Concentracién e Histérico de la Secfatde Educacion Publica, Direccion de
Instituto Sociales, Primer Instituto Social en Yaitlan Oaxaca, folio 1 box 5/2, 1926.
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*2 Ibid,

'3 Ibid, folio 72.

* Ibid, folio 34 and 79.

15 Knight, “Racism, Revolution, and Indigenismo”, 77.

16 Gamio,Forjando Patriag 36.

" Ibid, 37.

*® Ibid, folio 54

19 StepanThe Hour of Eugenicd50.

20 Marilyn Grace Miller,Rise and Fall of the Cosmic Race: The Cult of Magiin Latin
America(Austin, TX: University of Texas Press, 2004), 4.

*! Ibid.

22 StepanThe Hour of Eugenicd.05.

?® |bid, 106.

24 Marentes,Jose VasconcelpS7.
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26 StepanThe Hour of Eugenigd52.
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